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GRADING

 
The following regulations have been established to ensure consistent grading practices at  

Chesterton Middle School. 
 
 

POLICY 
Interim and report card grades shall be as pure a measure as possible of student achievement in mastering 
content standards and course outcomes. 
 
PURPOSES OF GRADES 

A. Communicate and report an evaluative measure of student academic achievement of content standards. 
 

B. Provide specific and evaluative feedback on a student’s ability and performance in relation to the course 
material. 

 
GRADING GUIDELINES 

A. There shall be four grading periods during each school year.  Interim reports are issued at the mid-point 
for each grading period.  Report cards are issued at the end of each grading period. 

 
B. Grades reported on interim reports and report cards shall be derived from work that measures student 

learning of knowledge, skills, and competency profiles outlined in the course curriculum. 
 

C. When calculating student grades, more weight is given to the summative assignments (assignments 
designed to evaluate student learning) than to formative assignments (assignments designed to provide 
practice and guide next-step instruction).  At Chesterton Middle School, formative assignments will 
carry a 10% weight of a student’s overall grade.  Formative assessments are referred to as practice work, 
which includes classwork and homework.  Summative assignments will make up the remainding 90% of 
the student’s overall grade.  The summative assignments will include tests, quizzes, projects, labs, 
research papers, etc.  For example, in Social Studies, tests are 45%, quizzes are 25%, and projects/labs 
are 20%.  

 
D. All courses offered at Chesterton Middle School shall administer a final assessment.  The final 

assessment shall be comprehensive and measure student learning of the content standards and outcomes 
presented during the course.  The final assessment grade shall be reported to parents and carry a weight 
of 20% of the final grade. 

 
E. Teachers are required to provide second-chance learning opportunities for all students.  Second-chance 

learning may include re-teaching, extra practice, and the opportunity to demonstrate learning on another 
assessment. 

 
F. Extra credit will not be given under any circumstance.  Extra credit skews the meaning of students’ 

grades because it rewards them for extra effort as opposed to achieving proficiency. 
 

G. Teachers shall not assign group grades.  Teachers shall assess the work and contributions of each 
individual student when grading collaborative assignments. 

 
H. Attendance, effort, attitude, compliance, and behavior shall not be considered when calculating student 

grades, unless those behaviors are specifically outlined in a student’s Individualized Education Plan 
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(IEP).  Those students with such an IEP will only have their behaviors evaluated by their Teacher of 
Record.  All students’ behaviors shall be reflected in the comments that teachers make on the interim 
report or report card, communicated to parents via phone calls, conferences, or written communications, 
or handled through the school’s discipline procedures. 

 
I. Zeros will not be given to students who fail to turn in an assignment.  Instead, students will be required 

to attend Project Effort to complete their missing assignment(s).  If a student fails to attend Project 
Effort, further disciplinary action will take place in the form of after school detentions and possible loss 
of extra-curricular privileges.  It is our expectation that students complete their assigned work. 

 
J. Teachers shall return students’ assessed work in a timely manner with meaningful, descriptive feedback 

in order to facilitate next step learning. 
 

K. At the beginning of each course, teachers shall communicate to students and parents an overview of the 
course, teacher expectations for students and parents, and the procedures and criteria for determining 
grades. 

 
L. Teachers shall assist students in understanding the grading process and in using assessment data, grades, 

and descriptive feedback to improve their levels of academic achievement and performance. 
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COMMUNICATING STUDENT ACHIEVEMENT 

 
The following regulations have been established to ensure consistent, effective communication among 

educators, students, and parents regarding student learning and achievement. 
 

GRADES 7 – 8 
A. Students in grades 7 and 8 shall receive a report card at the end of each grading period.  Interim reports 

are issued at the mid-point of each grading period. 
 

B. The following five letter grading system to indicate student academic achievement and performance on 
work assigned shall be used: 

A = 90% - 100% 
       Consistently meets curriculum standards at an outstanding level 
B = 80% - 89% 
       Generally meets curriculum standards at a high level 
C = 70% - 79% 
       Meets curriculum standards at a satisfactory level 
D = 60% - 69% 
       Meets some curriculum standards 
F ≤ 59% 
       Fails to meet curriculum standards 
 

C. Percent scores shall be rounded to the nearest whole number.  Any score below .5 rounds down, and any 
score .5 and above rounds up. 

Example: 89.49% rounds to 89% 
  89.50% rounds to 90% 

 
D. Parent/teacher conference days are scheduled each school year.  A personal contact with the teacher 

affords the parents an opportunity to find out how they can more effectively participate in their child’s 
education.  Teachers, guidance counselors, and administrators are also available for conferences at other 
times during the school year.  Parents and teachers are urged to initiate conferences when there is a 
concern about the child’s academic performance or social relationships.  Teachers shall request a 
conference with the parent(s) when a student is in danger of failing a course or subject area.  This 
conference should take place as early as possible in the term, so a student has the opportunity to improve 
their grade prior to the end of the grading period. 
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HOMEWORK PHILOSOPHY 

 
At Chesterton Middle School, our goal is for every student to have the best opportunity to succeed.  If students 
have only one chance at learning, then they really don’t have the best opportunity to succeed.   
 
At CMS, we want our students to learn, and one of the best ways to acquire knowledge is to learn from your 
mistakes.  In order for students to learn from their mistakes, we have to make sure that students are not afraid to 
make them.  However, when homework makes up 25%, 30%, or 35%, of their overall grade, students become 
more afraid to make mistakes because they know their grade will be negatively impacted. Let’s do the math: 

Ø If homework counts 20% of the total grade, a student with a 90% average and 0(zero) points for 
homework would earn a 70% or C. 

Ø If homework counts 25% of the total grade, a student with a 90% average and 0(zero) points for 
homework would earn a 65% or D. 

Ø If homework counts 30% or more of the total grade, a student with a 90% average and 0(zero) 
points for homework would earn a 60% or D- or below. 

Therefore, if homework counts too heavily in the grade, the grade may not be an accurate reflection of the 
student’s mastery of the material. 
 
Additionally, this fear of making mistakes promotes a culture of cheating that is rampant throughout schools.  It 
also encourages some parents to “help” their children with their homework to the point where it is no longer 
becomes the student’s own work.  It is because of these fears that a teacher can never be 100% confident that 
homework is indeed done by the student only. 
 
FOCUS 
As a result of the fears and shifted beliefs of homework, we at CMS have made some improvements to our 
homework practices.  The improvements are as follows: 

1. Homework is a type of formative assessment.  At CMS, we are referring to homework and classwork 
as Practice Work, and it needs to be based on student needs and interests. 

2. Zeros will not be given to those students who do not turn in their homework.   
3. Student behavior will not be part of the students’ academic grade. 
4. Students are not to grade each other’s practice.     
5. The practice work category will be reduced to 10% of the overall grade.   

 
RATIONALES 

1. Practice work is meant to provide students additional opportunities to practice what they have 
already learned in class. If a student hasn’t learned the material, those additional opportunities lead 
to frustration and are counterproductive.  Practice work needs to be differentiated based on students’ 
needs.  It rarely makes sense to give the same assignment to all students in a class because it’s 
unlikely to be equally beneficial to all of them.  Those students who already understand the concept 
will be wasting their time, and those students who don’t understand will become increasingly 
frustrated.  There is no perfect assignment that will stimulate every student because one size simply 
doesn’t fit all.  On those days when it really seems necessary, teachers should create assignments 
tailored towards students’ interests and capabilities.   
 

2. Using zeros as a punishment either for late work or for behavioral issues distorts grades away from 
being true representations of students’ academic performance.  If measuring academic performance 
is the ultimate goal of grades, then zeros are “inaccurate portrayals of mastery that are unjustified 
ethically and mathematically.”1  Also, when a student receives zero, it gets them out of having to do 

	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  
1	  Wormeli,	  R.	  2006.	  “Accountability:	  Teaching	  Through	  Assessment	  and	  Feedback,	  Not	  Grading.”	  
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the assignment.  Students should not be “let off the hook” for incomplete work, but should instead be 
made to attend after-school study sessions until the work is completed.  “In the real world, failure to 
complete a task rarely results in not needing to complete the task.”2 

 
3. Factoring in behavior can cause students who work hard to receive high grades that misrepresent 

their level of true comprehension of the material, and can cause students who work less to receive 
low grades that contradict their proficiency and understanding.  On another level, academic grades 
are not rewards, affirmation, validation, compensation, or punishments.  Academic grades are 
communication and evaluative feedback on how students perform against academic standards.  
Behaviors are not listed or identified in any academic standard that I am aware of.   
 

4. Teachers are expected to grade students’ summative assessments.  As for formative assessments, not 
all of them need to be graded.  Teachers are given the discretion to determine if a particular 
formative assessment is to be recorded into the grade book.  However, all formative assessments 
must be given feedback so students can gauge their level of understanding of the assignment.  
Research shows that it is also okay for students to self-grade their formative assessments because 
they are able to identify their thought process more clearly.  This enables students to reaffirm what 
they got correct, and it allows them to evaluate where they went wrong. (Definitions of formative 
and summative assessments are provided on page 17.) 
 

5. If practice work counts too heavily in the grade, the grade may not be an accurate reflection of the 
student’s level of achievement and learning. 

 
QUALITY HOMEWORK NOT QUANTITY 

 
Quality, not quantity, is the key to meaningful practice work.  Research provides strong evidence that, when 
used appropriately, homework benefits student achievement.  To make sure that homework is appropriate and 
meaningful, teachers are to use these guidelines: 

Ø Only purposeful practice work will be assigned.  Legitimate purposes for practice work include 
introducing new content, practicing a skill or process that students can do independently but not 
fluently, elaborating on information that has been addressed in class to deepen students’ knowledge, 
and providing opportunities for students to explore topics of their own interest. 

Ø Practice work will be designed to maximize the chances that students will complete it.  For example, 
ensure that practice work is at the appropriate level of difficulty.  Students should be able to 
complete practice work assignments independently with relatively high success rates, but they 
should still find the assignments challenging enough to be interesting. 

Ø Involve parents in appropriate ways (for example, as a sounding board to help students summarize 
what they learned from the practice work) without requiring parents to act as teachers.  

Ø Carefully monitor the amount of practice work assigned so that it is appropriate to students’ age 
levels and does not take too much time away from other home activities. 

Ø Immediate feedback must be given so students are given the best opportunity to learn from mistakes 
in a timely manner. 
 
 
 

 
 
 
 
 

	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  
2	  Erickson,	  J.	  “A	  Call	  to	  Action	  Transforming	  Grading	  Practices.”	  
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HOMEWORK

 
The following regulations have been established to ensure consistent homework practices at  

Chesterton Middle School. 
 

POLICY 
Homework assignments shall be meaningful; that is, they shall be related to course outcomes, relevant to 
students, and differentiated, as appropriate, to account for individual differences among students. 
 
PURPOSES FOR HOMEWORK 

A. To prepare for subsequent lessons (e.g., read the next chapter) 
 

B. To practice or review to strengthen concept and skill development (e.g., complete practice problems) 
 

C. To help determine what students know by applying, extending, or integrating their knowledge and 
understanding through projects or other assignments (e.g., write a report or complete a long-term 
project) 

 
HOMEWORK GUIDELINES 

A. Different courses undoubtedly demand varied amounts of homework.  Homework shall be assigned on 
an as needed basis as determined by the teacher. 
 

B. The amount of homework shall be appropriate to the student’s needs and abilities; moreover, the total 
amount of homework from all the student’s teachers shall be reasonable.  One guideline found in the 
educational research that helps to clarify “a reasonable amount” of homework is the Ten-Minute Rule 
(Cooper, 2006).  This guideline suggests that if assigned, students should have a total amount of 
homework of about ten minutes per grade level.  For example, a first-grade student should have no more 
than a total of 10 minutes of homework, a fifth-grade student 50 minutes of homework, an eighth grade 
student 80 minutes of homework, etc.  Because of individual student differences, and because 
homework shall only be assigned on an as needed basis, the Ten-Minute Rule is only intended to be a 
guideline and should not be interpreted as policy. 

 
C. Students should be able to complete homework assignments independently.  Parents should monitor 

student homework and encourage student efforts to complete assignments. 
 

D. Teachers shall provide meaningful, descriptive feedback to students on all homework assignments.   
 
MISSED WORK 

A. At the middle school level, it is the individual student’s responsibility to request missed assignments 
upon returning to school.   

 
B. For an extended absence of three or more school days, parents are required to contact the appropriate 

school personnel to request assignments. 
 

C. Students shall have the number of days equal to the number of days absent to turn in completed make-up 
work, unless the teacher grants an extension. 
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2ND CHANCE AT LEARNING PROGRAM 

 
 

PHILOSOPHY 
We at Chesterton Middle School believe in giving students a second chance at learning.  We want to get away 
from the I taught it; I tested it; Most of the students got it philosophy.  Instead we must ask ourselves, “When 
students don’t get it, what do we do?”  Our answer is, “We reteach and reassess.”  Allowing students to redo 
assignments and assessments is the best way to prepare them for adult life.   
 
In the real world, you’re allowed to take the driver’s test, SATs, ACTs, GREs, college entrance exams, Bar 
Exams, MCATs, and Praxis Tests (TEACHER CERTIFICATION TEST) multiple times.  Could you imagine 
how many people wouldn’t have their driver’s license if it were one and done?  When you enter a doctor’s 
office, does the diploma and certification on his/her wall distinguish whether it took him/her one, two, or three 
times to pass the MCATs? When students enter a classroom, does the teacher tell the class that it took them two 
times to pass the Praxis?  When it comes down to it, pretty much every “real world” job allows for redos and 
retakes.   
 
 

PURPOSE 
In order to be adequately prepared for high school, college, and a career, students need to learn content and 
skills that society identifies as important.  Whether a student was initially irresponsible or responsible, moral or 
immoral, cognitively ready or not is irrelevant to the supreme goal, which is learning.   
 
When it comes to deciding whether to allow a student to redo or make up an assignment or assessment, consider 
the alternative – to let the student settle for work done poorly, ensuring that he or she doesn’t learn the content.  
Is this really the life lesson we want to teach?  Is it really academically better for the student to remain ignorant 
because they didn’t get it right the first time?  At CMS, we believe this practice is not acceptable. 
 
There are far more effective strategies for teaching responsibility than to simply label a student as immature and 
assume that students can’t or won’t learn.  We can honor Student A’s effort by giving her the extra time and 
attention she needs to master the content.  We can handle Student B’s sloppy or incomplete practice 
(homework) and Student C’s plagiarism wisely by demanding that both of them redo their work properly.  
These students will eventually realize that they get more of what they want in life if they pay attention, keep up 
with the work, and do the assignments well the first time around.  Therefore, we must invest in our students by 
reteaching, retesting, and allowing redos whenever they don’t meet our standards. 
 
The subsequent pages will explain in greater detail how we will carry out our objectives in order to increase 
student learning and academic achievement.  
 
 
 
 

 
 
 
 
 

“Having a second chance makes you want to work even harder.” 



	   9	  

 
PROJECT EFFORT 

 
At Chesterton Middle School, student learning and academic achievement are two of our main objectives.  
Therefore, we recognize the importance of completing assignments on time and taking full advantage of each 
learning opportunity.  Project Effort is part of our 2nd Chance at Learning Program that will help promote a 
sense of responsibility, hard work, and ownership of learning for students. 
 
At CMS, we realize the power of a zero when a student fails to turn in an assignment.  Receiving a zero for an 
assignment significantly affects academic achievement due to the critical loss of points and difficulty regaining 
these points.  However, failing to turn in assignments is actually more reflective of a student’s behavior than 
that student’s academic ability.  Consequently, our policy is to directly address this behavior by requiring the 
student to complete the assignment, rather than accepting the failure to turn it in and assigning a zero.  We feel 
that it is more appropriate to require students to complete the work rather than promote laziness and quitting by 
allowing students to not complete the assignments.  Project Effort promotes academic achievement by giving 
students another chance to complete their work and retain the material. 
 
Furthermore, we believe all students can achieve success if pushed and encouraged to do so.  We realize that for 
many students a zero is not an immediate consequence since most students who repeatedly receive zeros are 
those who are struggling in school.  Project Effort is just one more strategy to help a student experience more 
success in school.  Preparing a student for post-secondary education and for life requires us to ensure each child 
knows the curriculum, and if a student is not completing assignments a teacher cannot possibly provide an 
accurate measure of that student’s knowledge. 
 

MAIN OBJECTIVES: 
• Increase sense of responsibility for academic success 
• Develop better study habits and higher quality work 

 

HOW WILL THIS BE DONE: 
• Provide students a “second chance” to turn in their work and get help 
• Provide a supervised study time every Wednesday and Thursday from 3:00pm – 4:30pm 
• Not allowing the students to “do nothing” 
• Place a higher expectation on student success 

 

HOW THE PROGRAM WORKS: 
Ø If a student fails to turn in their assignment(s) then: 

1. Teacher will give student a notice to attend Project Effort 
2. Students are expected to contact their parent/guardian notifying them of their required attendance at Project 

Effort 
3. Student attends Project Effort and completes any missing/incomplete assignments 
4. Student is required to turn in their completed work the following school day 
5. Student will receive full credit for their work 

 

CONSEQUENCES: 
Ø If a student does not attend Project Effort to complete their missing/incomplete assignments then the following 

consequences will be assigned: 
• 1ST Missed Project Effort – Tuesday Detention 1 ½ hours 3:00pm – 4:30pm 

o Students are still required to complete their missing/incomplete assignments at this time. 
• 2nd Missed Project Effort – Friday Detention 3 hours 3:00pm – 6:00pm 

o Students are still required complete their missing/incomplete assignments at this time. 
 

Also, students will continue to be required to attend Project Effort until their missing/incomplete assignments are 
turned in, and their work must be done with integrity and be of quality. 
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PROJECT SUCCESS 

 
At Chesterton Middle School, student learning and academic achievement are two of our main objectives.  
Therefore, we recognize that students need multiple chances to grow and learn.  Project Success is a part of our 
2nd Chance at Learning Program that will help promote a sense of responsibility, hard work, and an ownership 
of learning for students. 
 
At CMS, we realize some students need more time building background knowledge before they can learn new 
material.  We also realize that students learn differently and at different paces.  It is because of these beliefs that 
we feel students need the opportunity to redo an assignment or assessment.  Allowing students to redo their 
learning until it meets Duneland’s high academic standards requires far more of both students and teachers than 
letting them take a failing grade, but it also results in far more learning.  Student progress occurs in the fully 
credited recovery from unsuccessful attempts, not by labeling those attempts as failures.  Our mission is to teach 
so that students learn and not let their immaturity dictate their destiny.   
 
Furthermore, we believe all students can achieve success if pushed and encouraged to do so.  We realize that 
failure is not an option for our students, and we must maximize their potential.  This is just one more strategy to 
help a student experience more success in school.  Preparing a student for post-secondary education and for life 
requires us to ensure each child knows the curriculum.  Albert Einstein said, “If you don’t have time to do it 
right, when will you have time to do it over?”  At CMS, students will get it right because they will be given the 
opportunity to do it over. 
 

MAIN OBJECTIVES: 
• Increase student learning 
• Increase student achievement 

 

HOW WILL THIS BE DONE: 
• Provide students a second chance to be assessed 
• Provide a supervised time every Wednesday and Thursday from 3:00pm – 4:30pm for retakes 
• Not allowing students to fail and maximize student potential 
• Place a higher expectation on student success 

 

HOW THE PROGRAM WORKS: 
• Every student is eligible for retakes.  
• Every student is allowed one (1) retake per summative assessment.  However, additional retakes may be allowed 

per the discretion of the teacher.  
• Students have one (1) week after they receive their grade from their original assessment to complete the retake.  

The retake can be done during (SRT) or after school to accommodate those students who may have an issue with 
transportation.  Quarterly/Semester Final Exams are NOT eligible to be retaken due to the end of the grading 
period. 

• When students wish to be reassessed, they are required to complete the Chesterton Middle School Reassessment 
Agreement form (form on page 19 & 20).  Parent signature is required.  This form allows students to reflect on 
how they prepared for the original assessment, describe how they’ll prepare differently, and includes requirements 
and due dates.   

• In order for students to be reassessed, they must complete their missing/incomplete assignments two days prior to 
retaking the quiz/test. This deadline allows the teacher to provide meaningful feedback on those assignments prior 
to the reassessment. 

• Students are expected to get additional instruction from their teacher over the assessed material.  This additional 
instruction may be done before school, during school (SRT), and after school.  Students and teachers must work 
together in determining the appropriate time for this instruction to take place. 
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• Students are expected to contact their parent/guardian notifying them of their expected attendance at Project 
Success.   

• Students voluntarily attend or are required to attend (teacher discretion) Project Success and complete their 
reassessment.  The reassessment may be different from the original assessment. 

• Students are expected to turn in their completed reassessment to the Project Success supervisor. 
• Students will receive full credit for their reassessment. 
• The new, higher score on the reassessment will replace the original one because mastery is the overall objective.  

However, in the rare instance where the reassessment score is lower than the original, the student will receive the 
best score of the two.  This is similar to how students are scored on SATs. 

• If a student fails the reassessment, interventions will be put into place to bring that student up to the required 
level. 

_____________________________________________________________________________________________ 
Ø Students, who cheat on their first assessment, will be given an alternative assessment because a teacher still 

needs to evaluate their performance on those standards/skills.  This alternative assessment cannot be retaken due 
to their cheating on the original assessment.  The infraction will then be handled in accordance with the school 
discipline policy. 

Ø If a student cheats on their reassessment, they will receive their original score from their first attempt.  The 
infraction will then be handled in accordance with the school discipline policy. 

Ø Cheating is a behavior and must be addressed as such.  Remember, behaviors will not be included in a student’s 
academic grade. 
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FREQUENTLY ASKED QUESTIONS, COMMENTS, AND CONCERNS 

 
 

1. Question – “Why the change in the middle of the year?  Why not wait until next year?” 
Response  
“The answers to these questions are simple.  As a staff, we simply could not sit idly by knowing that students are 
failing and passing classes for reasons not directly related to their academic proficiency.  Some students were 
failing classes because they were not doing their work, but getting passing grades on quizzes and tests.  While 
other students were passing classes because they simply did their work, but were receiving Fs on quizzes and 
tests.  Also, some of the grades students were receiving were more directly related to their behavior instead of 
what they knew about academic standards.  Students should not fail a class because they were disorganized, and 
students should not pass a class because they were.  At CMS, we believe students should only pass and fail classes 
based on their level of academic proficiency.  We can communicate students’ non-academic behaviors through 
other means like student discipline and parent and teacher correspondences without having to tie it into their 
academic grade.” 

- CMS Principal, Michael F. Megyesi 
 

2. Concern – “If homework doesn’t count heavily in the grade, students won’t see the value in doing it.” 
Response  
“This is a common sentiment.  Many teachers and parents believe grades cause students to do homework.  I argue 
that it really shows that teachers have oversold grades to students as the indicator of a task’s worth. 
 
We often say students are addicted to grades, but many teachers and parents are equally addicted.  Teachers 
equate grading with valuing a task; parents say that grades reinforce the message that “assignments should be 
taken seriously,” revealing an attitude that only graded tasks are worthy of serious effort. 
 
But many ungraded tasks are clearly valued in U.S. schools.  We expect students to take notes during lectures, do 
group work, and participate in discussions, yet we don’t grade all these actions.  They are expectations, just as, in 
many other countries, completing homework is an expectation. 
 
The belief that the carrot of a grade entices students to complete work is an illusion, one with roots in 
behaviorism and a negative view of learners.  At its core, it negates students’ intrinsic drive for mastery and 
implies that homework is inherently distasteful.  As one educator puts it, “We’re bribing students into 
compliance instead of challenging them into engagement.”  In addition, grades only motivate students who are 
motivated by grades, while some students couldn’t care less.” 

Article – Making Homework Central to Learning by Cathy Vatterott 
 

3. Question – “Why should any student work hard to succeed if they will be handed a do-over and end up 
with a better grade?” 
Response 
“Students very quickly realize the heavy demands of re-doing work, and they avoid this as much as possible.  
They find the re-doing process very demanding – It’s no treat for any student.  It represents hope and true adult 
leadership of youth.” 

- Rick Wormeli 
 

4. Concern – “This truly does not seem fair to hard-working students and is also not indicative of the real 
world.” 
Response  
“Re-think this: We’re not teaching adults, we’re teaching middle school aged children.  We want students to 
become proficient, but it takes time to reach that stage.  To say it must all be done at the same level of quality as 
everyone else by this one particular day of this particular week contradicts how humans learn.  We all learn at 
different paces.” 

- Rick Wormeli 
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5. Question – “Why are low-to-mid achievers being rewarded for not turning their work in on time or being 

able to retake an assessment when the high achievers meet the expectations the first time?” 
Response 
“There is absolutely no reward for either group other than the sense of well being that is felt when a student 
achieves success, in addition to the chance to pursue other opportunities once that level has been achieved.  
Those feelings are very motivating, and without hope of obtaining them there is no motivation to continue for 
those who struggle, and there is only panic in those who are high achieving yet fall short on this one assignment.  
We’re here to coach students through these moments, and that means walking side by side with students as they 
improve, and not judging them as failures and moving on because they didn’t get it the first time.” 

- Rick Wormeli 
 

6. Comment – “Hard work should be rewarded, and if students don’t do their homework, they should get a 
zero.” 
Response 
“Closely related, and also behavioristic, is the belief that effort should be rewarded and that grades are the way 
to do so.  Counting homework too heavily into a student’s academic grade allows teachers to reward compliant 
students and punish those who aren’t.  But, like giving points for bringing classroom supplies or for book covers, 
rewarding students for doing their homework inflates their overall grade so that it doesn’t truly reflect learning.”  

- Dr. Cathy Vatterott  
 

“At CMS, we believe that hard work is something that students should do without having to reward them for 
doing it.  Hard work is an expectation, not an academic standard.  Their reward for hard work is the satisfaction 
they gain when they prove to be successful.  This is known as delayed gratification.  Success doesn’t come without 
hard work, but for those students who don’t understand that yet, it is our job to keep pushing them until they do.” 

- CMS Principal, Michael F. Megyesi  
 

7. Question – “What benefits do the high achievers get with these grading policies?” 
Response 
“They learn more, mature faster, and they have far more doors opened to them.  They take more responsibility for 
themselves, and are far more self-sufficient in college and career training paths.” 

- Rick Wormeli 
 

8. Concern – “My child was so proud to be an honor roll student, but based on this system, everyone will be 
an honor roll student!” 
Response 
“The goal of this program and grading system is to get students to learn and to achieve mastery.  My question is: 
What is the problem with seeing ALL of our students succeed?  Instead, your child should think: I worked hard, 
learned a lot, thought of ideas I never considered before, became something more than I was when I started, and 
so did my peers.” 

- CMS Principal, Michael F. Megyesi   
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PARENT AND STUDENT TIPS 

FOR 
MORE SUCCESS

 
PARENT TIPS FOR HOMEWORK 

 

• Schedule a consistent time for academic practice. 
• Create a quiet workplace away from distractions. 
• Reinforce the importance of responsibility and time management. 
• Give praise when your son or daughter displays good work habits. 
• Reinforce that it is okay to make mistakes.  “Failure isn’t a crime.  Failure to learn from failure is the 

crime.” – Walter Wriston 
 

TAKING TESTS WITH MORE SUCCESS 
BY 

CATHERINE H. KNOTT, PH.D. 
 
Start with Focus and Concentration 
The first step in preparing oneself is to assess one’s current level of readiness.  The student should ask a series 
of questions to assess his or her physical and mental readiness for test taking: 

1. Am I getting enough regular sleep? 
2. Am I eating well, including lots of ‘brain food’? High protein foods, as well as enough carbohydrates for 

energy pick-ups, are essential for studying and test-taking. It is not helpful to be dieting strenuously, 
skipping breakfast, or snacking on junk food. See the secret weapon section for a recipe for brain food. 

3. Am I getting enough exercise of different kinds so that my body stays healthy, my mind stays focused, 
and I sleep well at night? Regular, daily exercise helps with sleep, overall health, and definitely with 
concentration. Students who plan to skip exercise to study an extra hour before a test may actually 
reduce their concentration during the test. 

4. Can I keep my mind from wandering? Students who have difficulty studying at times, and that includes 
most of us, should develop a meditative phrase that they can repeat to clear their minds of irrelevant 
thoughts and sharpen their focus. 

5. Do I drink enough water to stay hydrated? Drinking enough liquids, especially water, is critical for brain 
function. Even mild dehydration can cause mental fogginess, memory slips, and sometimes dizziness. 
Keeping a glass of water beside them when they study will help students to keep their mental powers 
high. Students should also not forget to take a water bottle with them on those stressful test days. 
 

Make a Study Schedule 
Planning ahead for study sessions, organizing a study schedule, and sticking to it is the second most important 
factor in successful test taking.  Students with poor grades should not despair; they can change their scores in a 
matter of weeks by creating the study schedule that meets their needs for content absorption on three key levels.  
These levels include: personal energy, speed of retention, and amount of material. 

1. The student should assess his or her moods and energy levels at different times of day, and identify the 
high energy/high focus periods of day in his or her daily rhythm. Those times are peak study times and 
should be used to advantage. If the student is always tired and feeling low in the evenings, however, that 
is a sign that he or she should check diet and sleep schedule and make some adjustments. Waiting to 
study until he or she is ready to fall asleep puts the student at risk for failing. 

2. The student should complete several study sessions when his or her energy level is at or just below peak 
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levels, and note how many minutes or hours of study it takes to memorize or learn different amounts and 
kinds of material. For Instance, it may take twenty minutes to learn a list of thirty vocabulary words in 
Spanish, but an hour for the student to learn and understand the periodic table in Chemistry. Since each 
student has different rates of learning, each student should assess his or her individual rates for each 
subject and not base study times on what other students do. 

3. Based on what you learn from the first two steps, analyze the amount of material required for a test in a 
given subject, and calculate how long it will take you to study the material adequately. You already 
assessed your personal memorization rates at peak energy levels in steps one and two. Now you can 
construct a study calendar based on your high energy, high focus times of the day. For example, you 
figure out that you need to study eight hours for the upcoming history test to remember all the material 
sufficiently. You have two peak energy hours every evening, but you also need an hour to do math every 
evening. You would create a schedule allowing one hour of history studying per day for nine days 
before the test, and stick to the schedule. 

4. Create a buffer of one to two days in every study schedule. What if you get sick? Or something 
unavoidable comes up? To take the anxiety out of studying for tests, students should create a buffer in 
the study schedule, and keep it there until the day of the test. The buffer does three things: it keeps stress 
at bay; it ensures less reduction in test scores due to unpredictable events; and most important, it builds 
student confidence. 

The two major mistakes that I see students make in studying for tests are: A) not estimating correctly the 
amount of material to be learned or studied, or B) trying to study either all at once, or during low energy, low 
focus times of the day for them.  A student who feels like taking a nap every day after lunch will not benefit 
much from a study group right after lunch.  A student who is usually in bed by nine every night will not benefit 
much from studying until one a.m. the night before a test.  Other family members can help the most with 
studying at this juncture, by giving the student feedback about his or her perceived energy levels, and by giving 
the student help with assessing the amount of time he or she will need to study for a particular test.  “You seem 
so tired every night by nine o’clock. Is there another time you could study?” may elicit just the conversation the 
student needs, in order to explore best times to study. 
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REDUCING TEST TAKING ANXIETY 

 
 

Test anxiety is when a student excessively worries about doing well on a test. This can become a major 
hindrance on test performance and cause extreme nervousness and memory lapses among other symptoms. The 
following are tips on reducing test-taking anxiety. 
 

ü Being well prepared for the test is the best way to reduce test-taking anxiety. 
ü Space out your studying over a few days or weeks and continually review class material. Don't try to 

learn everything the night before. 
ü Try to maintain a positive attitude while preparing for the test and during the test. 
ü Exercising for a few days before the test will help reduce stress. 
ü Get a good night's sleep before the test. 
ü Show up to class early so you won't have to worry about being late. 
ü Stay relaxed; if you begin to get nervous take a few deep breaths slowly to relax yourself and then 

get back to work. 
ü Read the directions slowly and carefully. 
ü If you don't understand the directions on the test, ask the teacher to explain it to you. 
ü Skim through the test so that you have a good idea how to pace yourself. 
ü Write down important formulas, facts, definitions and/or keywords in the margin first so you won't 

worry about forgetting them. 
ü Do the simple questions first to help build up your confidence for the harder questions. 
ü Don't worry about how fast other people finish their test; just concentrate on your own test. 
ü If you don't know an answer to a question skip it for the time being (come back to it later if you have 

time), and remember that you don't have to always get every question right to do well on the test. 
ü Focus on the question at hand. Don't let your mind wander on other things. 
ü If you're still experiencing extreme test anxiety after following these tips, seek help from your school 

counselor. 
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THINGS TO PONDER 

 
 

Work ethic + behaviorism = using grades to reward and punish  
Ø This formula is often detrimental to learning and motivation. 

 
Giving a zero for incomplete work is not “holding them accountable.” 

Ø Accountability is making them finish the work. 
 
Are we holding them accountable for working or learning? 

Ø We think we’re teaching them responsibility, but are we teaching them math skills? 
 
Are we rewarding working or learning? 

Ø Is the homework grade determined by the ability to complete massive amounts of work or to 
show mastery of the content? 

Ø Must all homework be completed if mastery is already demonstrated? 
 
We are faced with the irony that a policy that may be grounded in the belief of holding students accountable 
(giving zeros) actually allows students to escape accountability for learning. 
 
Too harsh a penalty kills the incentive to complete the work. 
 
U.S. teachers lead 50 countries in the grading of homework.  Almost 70% of U.S. teachers use homework to 
calculate student grades, compared to 28% in Canada, and 14% in Japan. (Baker, D.P., and LeTendere, G.K. 
(2005). National Differences, global similarities: World culture and the future of schooling. Standford, CA: 
Stanford University Press.) 
 
The grade/learning mismatch: 

• A’s on tests but fails because of assignments not turned in. 
• A’s for course because all homework is completed, but testing way below mastery for the 

content. 
 
Heavy homework grades dilute the pleasure that a student experiences on successfully completing a task.  
They encourage cheating and strain the relationship between teacher and student.  They reduce a student’s 
sense of control over his own fate and can induce a blind conformity to others’ wishes – sometimes to the 
point that students are alienated from their own preferences and don’t even know who they are.  Again, 
notice that it is not only those punished by F’s but also those rewarded by A’s who bear the cost of grades. 
 
One principal in Colorado says, “6 ½ hours a day in school is enough…Kids and families need the rest of the 
days/evenings/weekends/holidays for living – playing, having friends and pets, shopping, solving problems, 
cooking, eating, doing chores, traveling, playing on sports teams, communicating, finding out about world 
news, playing musical instruments, reading for pleasure, watching movies, collecting things, etc., etc., etc.”  
To tally in those “et ceteras” with activities of one’s own choosing is to tally whatever homework displaces. 
 
In a survey of more than 1,200 parents whose children ranged from kindergarteners to high   school seniors, 
exactly half reported that they had had a serious argument with their child about homework in the past year 
that involved yelling and crying.  
 
The United States, it turns out, is now “among the most homework-intensive countries in the world for 7th 
and 8th grade math classes.” 
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DEFINITIONS 

 
1. Formative Assessments – a variety of methods that teachers use to conduct in-process evaluations of 

student comprehension, learning needs, and academic progress during a lesson, unit, or course. 
Formative assessments help teachers identify concepts that students are struggling to understand, skills 
they are having difficulty acquiring, or learning standards they have not yet achieved so that adjustments 
can be made to lessons, instructional techniques, and academic support. 

2. Summative Assessments – these are used to evaluate student learning, skill acquisition, and academic 
achievement at the conclusion of a defined instructional period—typically at the end of a project, unit, 
course, semester, program, or school year.  
 

 
 
 
Definitions found at www.edglossary.org  
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CHESTERTON MIDDLE SCHOOL 
STUDENT REASSESSMENT AGREEMENT FORM 

 
 
Student Name__________________________________________ Date________________________________ 
 
Teacher Name__________________________________________ Class____________________  Hour______ 
 
Original Assessment_________________________________________________________________________  
 
Grade on Original Assessment_________________  Date Grade Received______________________________ 
 
Preparation Information 
Before my reassessment, I will complete the following activities to prepare: 

Date  Activity*  Evidence of Completion 

	  	  
	  

	  	  
	  

	  	  

	  	  
	  

	  	  
	  

	  	  

	  	  
	  

	  	  
	  

	  	  

	  	  
	  

	  	  
	  

	  	  

	  	  
	  

	  	  
	  

	  	  
* Use the list of activities on the following page.  Your teacher may require you to do specific activities. 

 
Reassessment Information 
(THIS SECTION IS TO BE FILLED OUT BY YOUR TEACHER) 
 
Date_______________________  Time___________________   Location______________________________ 
 
Reassessment Method (to be determined by the teacher): 
 

¨ Written Response ¨ Revised Form ¨ Performance-event: ____________________________ 
¨ Verbal Assessment ¨ Same Form ¨ Other (please describe): _________________________ 

 
 
 
____________________________      _____________________________      ___________________________ 
Student Signature                                  Teacher Signature         Parent Signature 
 
 
Reassessment Approval 
I have completed all of the necessary activities and am now ready to be reassessed. 
 
____________________________   _____________________________      __________________ 
Student Signature                                   Teacher Signature    Date 
 
Reassessment Guidelines 
§ The student must complete all of the activities and provide all the evidence listed above in order to be 

allowed to complete the reassessment. 
§ If a student is unable to take the reassessment due to missing evidence or failure to show up, the student will 

be allowed to reschedule the reassessment once. 
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REASSESSMENT ACTIVITIES LIST 

 
Students with Missing and/or Incomplete Assignments 
You are required to complete those missing and/or incomplete assignments, with integrity and that they be of 
quality, two days prior to your reassessment date. Your teacher will determine if you completed those 
assignments to the best of your ability.  You must also complete one (1) of the activities below.  You can check 
with your teacher to see if there are any particular activities that are recommended.  If you need additional 
explanation or information about any of these activities, please see your teacher.  Each activity can only be used 
once per reassessment. 
 
Students with NO Missing and/or Incomplete Assignments 
You are to select at least one (1) activity from the list below in order to be reassessed.  You can also check with 
your teacher to see if there are any particular activities that are recommended.  If you need additional 
explanation or information about any of these activities, please see your teacher.  Each activity can only be used 
once per reassessment. 
 

Activities	   Evidence	  of	  Completion	  

MAKE	  FLASHCARDS	   COMPLETED	  FLASHCARDS	  

CREATE	  PRACTICE	  ASSESSMENT	   COMPLETED	  PRACTICE	  ASSESSMENT	  	  
WITH	  ANSWER	  KEY	  

TUTORING	   SIGNED	  NOTE	  DOCUMENTING	  TUTORING	  TIME	  

STUDY	  YOUR	  NOTES	  30	  MINUTE	  MINIMUM	   STUDY	  LOG	  

COMPLETE	  INTERNET	  ACTIVITIES	  	  
PROVIDED	  BY	  YOUR	  TEACHER	   SCREENSHOTS	  SHOWING	  COMPLETION	  

DESIGN	  A	  REVIEW	  GAME	   COMPLETED	  GAME	  

MAKE	  A	  POSTER	  EXPLAINING	  A	  TOPIC	  OR	  PROCESS	   COMPLETED	  POSTER	  

CREATE	  A	  WEB	  DIAGRAM	   COMPLETED	  DIAGRAM	  

COMPLETE	  A	  	  
GRAPHIC	  ORGANIZER/THINKING	  MAP	  	  

FOR	  A	  TOPIC	  OR	  PROCESS	  

COMPLETED	  	  
GRAPHIC	  ORGANIZER/THINKING	  MAP	  

WRITE	  A	  SUMMARY	  FOR	  EACH	  OF	  THE	  	  
INDIVIDUAL	  TOPICS	  IN	  THE	  RUBRIC	   COMPLETED	  SUMMARIES	  

COMPLETE	  REVIEW	  EXERCISES	  IN	  THE	  TEXTBOOK	   COMPLETED	  EXERCISES	  

OTHER:	   	  

OTHER:	   	  
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